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ABSTRACT
Schools have traditionally been black-boxed in urban planning, in Australia 
and elsewhere. During the twentieth century, the shaping of a “community 
within a community” that informed liberal educational thought materialised 
in campus-style schools that were exempted from local planning laws, 
contributed to sprawl and car dependency, and duplicated facilities provided 
by local authorities. Advocacy of compact city forms underpinning recent 
urban policy calls for a rethink by education and planning authorities of 
how schools engage with their urban surrounds. Focussing on Melbourne, 
Australia, this article discusses some challenges for the provision of schools 
and schooling in twenty-first century cities.

在澳大利亚和其他地方，学校一直是城市规划的盲区。整个20 世纪，校
园体现着 通才教育的思想，成为“社区中的社区”。它不受地方规划法律
的制约，增加了人 口分布的松散性和对汽车的依赖性，并且重复提供地
方政府已经提供的设施。近年 来，城市政策强调建设紧凑型城市，因此
教育部门和规划部门都需要重新思考学校 如何融入城市环境。本文以澳
大利亚墨尔本为例，探讨21 世纪的城市办学与就学 的难题。

1. Introduction

In his 1948 Australian tour the pioneering British town planner Sir Patrick Abercrombie (1948) argued 
that schools were defining elements of local neighbourhoods and a central concern of modern plan-
ning. Abercrombie’s counsel fell on deaf ears. Notwithstanding the recent revival of policy rhetoric 
about schools as “community hubs” (McShane 2012), the provision of schooling has been a significant 
gap in urban planning and urban research in Australia. With the exception of journal articles focus-
sing on schools involved in local planning conflicts (Bugg and Gurran 2011, Taylor and Marais 2011), 
and incidental discussion of schools and schooling in planning textbooks (Gurran 2011, Thompson 
and Maginn 2012), the recent Australian-focussed literature has paid little attention to intersections 
between educational planning and urban planning. This deficiency is replicated internationally. The 
urban planning literature shows few explicit links between educational planning and urban or spatial 
planning (Vitiello 2006, Gulson and Symes 2007, Bierbaum et al. 2010, Billingham 2013). In turn, 
the literature on school planning and design has concentrated on the design of learning and teaching 
environments, with limited attention to the world beyond the school fence (Organisation for Economic 
Cooperation and Development (OECD) Centre for Effective Learning Environments 2011).

© 2017 editorial board, Urban Policy and research

KEYWORDS
educational planning; urban 
planning; urban schools; 
Melbourne; australia

ARTICLE HISTORY
received 11 october 2016 
accepted 19 March 2017

CONTACT ian Mcshane   ian.mcshane@rmit.edu.au

mailto: ian.mcshane@rmit.edu.au
http://www.tandfonline.com
http://crossmark.crossref.org/dialog/?doi=10.1080/08111146.2017.1310098&domain=pdf


2   I. MCSHANE AND C. K WILSON

At a practice level, Banerjee (2015) provides some examples of international experimentation in 
“educational urbanism”, but puzzles over why research into the value of situated learning and commu-
nity education, stretching back to the mid-1800s, has had such limited impact on city planning. Recent 
attempts to close the gap between educational and urban planning in Australia have underscored the 
difficulty of successful policy implementation in complex governance environments (Honig 2006).

Focussing on the state of Victoria, the adoption of precinct or master planning at the local level is 
designed to open the “black box” of school planning which traditionally has been a top-down, state-level 
activity. Victoria’s precinct structure plans (PSPs) underpin development in urban growth areas, aiming to 
manage urban amenity and ensure the timely provision of infrastructure, including schools. The reserva-
tion of land for both government and non-government schools under this model reflects contemporary 
neo-liberal educational policy centred on promoting school choice (Metropolitan Planning Authority 
2015). This process has its critics. For example, the Ministerial Advisory Committee (2015) advising on 
the Victorian government’s revision of Plan Melbourne raised concerns that the planning focus on outer 
Melbourne is detracting from the appropriate re-development of established areas, and there was also 
a propensity for PSPs to “lock in” future land uses and housing densities. Nonetheless, the PSP process 
goes some way to overcoming structural impediments to bringing education to the planning table.

This article seeks to encourage dialogue between education planning and urban planning by exam-
ining school provision in the context of Melbourne’s urban growth. Our interests lie beyond the design 
of educational services, focussed on school campuses, to understand the engagement of schools with 
urban settings, particularly in regard to the role schools might play in addressing major social and 
environmental challenges of cities.

Policy and planning responses to growth and environmental pressures in Australia’s major cities 
have, with varying success, pursued a “smart growth” or compact city vision, seeking to constrain 
geographic expansion on the urban fringe by focussing development around transport hubs and sub-
urban activity centres. In Melbourne, Australia’s fastest growing capital city, this planning vision also 
seeks to balance rapid vertical or high-rise expansion in the inner city. These developments call for a 
strategic and integrated response to urban intensification and its emerging challenges by education 
providers and city planners.

To frame this discussion the article seeks to move beyond the “school as community hub” discourse 
to explore wider connections between schools and cities. It does so by reworking an established con-
struct in the education literature: the urban school. As detailed below, the original construct focussed 
on race, class and inner cities as compounding markers of educational disadvantage. While disadvan-
tage remains a salient issue for both educationists and city planners, changing urban demographics 
challenge the original meaning of the term “urban school”. Victorian planning documents have begun 
using the rhetoric of urban schools to identify design parameters and educational needs of schools in 
conditions of land scarcity in inner Melbourne (for example Learning By Design et al. 2010, Tweeddale 
and Herel 2010). This article seeks to extend this discussion by examining four vital policy issues for 
twenty-first century urban schools: the educational demand cycle, the coordination of education, 
transport and housing policy, environmental sustainability, and digital connectivity.

The article begins with a brief discussion of our reworking of the original conceptualisation of 
the urban school. Then follows a discussion of Melbourne as an applied context for examining the 
engagement of schools in urban settings. The third section sets out the rationale for focussing on the 
four issues listed above, and examines each in turn.

The article draws on analysis of policy and critical literature relating to educational and urban 
planning, as well as interviews with state and local government officials and fieldwork associated with a 
research project on the community use of schools. The project was funded by the Australian Research 
Council (LP110200550) in partnership with the Victorian Department of Education and Training. The 
article focuses mainly on the government school sector, although, as the PSP process indicates, wider 
policy settings recognise the significance of the non-government sector—which caters for approxi-
mately one-third of Victorian students - in educational provision. The discussion encompasses both 
primary and secondary schools, as detailed in specific examples.
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2. Rethinking the Urban School

The vocabulary of urban schooling emerged in educational theory and practice in the 1960s as a marker 
of educational disadvantage connected with racial and class stratification in inner cities (Grace 1984, 
Steinberg and Kincheloe 2004, Foster 2007, Franklin 2010). This association of problem schools and 
inner cities came under strain with changing urban demographics in the late twentieth century. In 
advanced Western economies, many schools with the educationally disadvantaged characteristics once 
associated with urban schooling are now located in outer urban or rural areas (Russo 2004, Ehrenhalt 
2012). In contrast, inner city schools are now, at least in some areas, seen as agents of urban revital-
isation or gentrification (Butler and Robson 2003, Cucchiara 2013, Hyra 2014, Wu et al. 2015), and 
the OECD has identified an “urban advantage” in the superior performance of students in population 
centres over 100,000 in almost every country that participated in the 2009 Programme for International 
Student Assessment (Organisation for Economic Cooperation and Development 2013a).

The small amount of literature that deals with urban schooling in Australia adopts the conventional 
focus on educational disadvantage (for example, Lawrence 1994, Baxter and Meyers 2016). However, 
the concept has not strongly informed Australian educational policy and critical analysis, leaving a 
space that is relatively free of entrenched or defensive actors and positions.

What do we mean by an urban school for the purposes of this article? Urban locations are char-
acterised by their relatively dense and diverse populations, institutional and service clusters, flows 
of people and information, and economic activity. Urban locations are also distinctive ecologies and 
areas of concentrated resource consumption. The concept is not restricted to inner cities, but applies 
at scale across metropolitan and regional centres. Although some analysts define an urban school 
quantitatively (Organisation for Economic Cooperation and Development 2013b), our approach is 
qualitative, focusing on the relationships of schools with their urban settings.

3. Schools and Cities: Policy and Practice in Victoria

The expansion of state education systems in Australia coincided with the development of suburbs 
in Australia’s urban morphology. While there are surviving examples of early inner-city schools on 
constrained sites, Australian school developments have typically followed a nineteenth century edu-
cational model that sought to bolster liberal learning and school identity through the provision of 
playing fields and ancillary facilities as well as classrooms. The conscious shaping of a “community 
within a community” reflected the professionalisation and corporatisation of schooling, and desires 
to separate school-based learning from socialisation processes and physical environments that were 
seen as harmful to proper development (Cutler 2000, Campbell and Proctor 2014). The low-den-
sity configuration of Australian cities supported this model through the twentieth century, and it is 
institutionalised and standardised in site specifications. For example, the Victorian school facilities 
schedule requires 3.5 hectares of land for primary schools and 8.4 for secondary schools (Bok 2011).

Both the pedagogical foundations and the physical template of this model have come under strain. 
Criticism of a transmission model of instruction, delivered within the mono-functional “containment 
space” of the classroom, has featured in educational debate for at least half a century (Banerjee 2015). 
Specific to our concerns here, critics have pointed to the social and environmental impact of “big box” 
campus-style schools, as contributors to suburban sprawl, car dependency and greenhouse gas emis-
sions (Haar 2003, Strickland 2003, Tachieva 2010, Reid 2011). Large high schools have been criticised 
for their poorer student outcomes compared to smaller counterparts (Leithwood and Jantzi 2009), and 
for their negative impact on neighbourhood sociality and walkability (Hillier 1996). Land economies, 
site constraints and pressure on public sector outlays are encouraging policy interest in the increasing 
use of extra-mural resources such as public libraries and recreation facilities, as well as the sharing 
of facilities on both government and non-government school campuses (Victorian Competition and 
Efficiency Commission 2009). The emphasis of policy debate encourages extended use of schools’ 
facilities and more porous boundaries between schools and surrounding neighbourhoods. This policy 
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is not without its critics. Investment in new urban schools, such as a senior secondary campus sited in 
a northern Melbourne town centre, was described as “penny pinching” in the allocation of learning 
and recreation space (School Official 2013).

The re-population of inner cities has prompted new policy, design and market interest in urban 
schooling. The Victorian department of education has commissioned what it refers to as the state’s first 
“vertical government school” in South Melbourne, “designed to be fully embedded in neighbourhood 
life”, and incorporating community services and civic spaces (Victorian School Building Authority 
2016). Non-government schools have sought to establish inner-city campuses, and identified a new 
market in international school students (replicating the practice of Australian tertiary educational 
institutions on both counts) (Haileybury 2015, Melbourne City School 2015, Jacks 2017). Along with 
the adaptive re-use of existing building stock for schools, inner urban residential developers are inte-
grating schools or early childhood centres into their designs, in part as a concession to obtain planning 
approval (Dow 2013). The incorporation of schools and other education facilities in inner-city high-
rise projects has generated significant publicity on “skyscraper schools” (Winter 2013). Accordingly, 
inner Melbourne’s changing skyline has brought new research interest in the needs and experiences 
of young people living in a “vertical” environment (Whitzman and Mizrachi 2009).

There is some congruence between urban planners and educational planners on the challenges 
for cities and for schooling in the twenty-first century, as illustrated in Table 1. However, the lack of 
dialogue between the two domains, in Victoria at least, has powerful institutional underpinnings. The 
Planning and Environment Act 1987 makes provision to exempt state government educational facilities 
from local planning schemes, through a section (s16) which “provides essentially unlimited scope to 
bypass the normal requirements of the Act” (Victorian Government 1988, Rowley 2017, p. 141). The 
non-government school sector is not covered by the exemption, giving rise to the curious situation 
where the (exempt) state education authority publishes “town planning guidelines” for non-govern-
ment schools (Department of Education and Early Childhood Development 2008). These jurisdictional 
barriers are reinforced by the different registers or objects of planning: the individual student for the 
state, spatial precincts for local authorities.

The Neighbourhood Renewal policy introduced by the Victorian Labor government in 2001 (Klein 
2004), which included a focus on school regeneration and involved dialogue between the state depart-
ments of education and planning, along with initiatives of the Growth Areas Authority (later the 
Metropolitan Planning Authority) in precinct-level planning, have gone some way to overcoming 
these barriers.

The novelty of these moves was acknowledged by a senior local government official, commenting 
on a project to integrate educational and spatial planning in an urban renewal context:

[It was] really valuable to have Education along with some other government departments sitting at the table…
some of them acknowledged that they’d never done that before, they didn’t sit around and plan geographically 
… it was a time of enlightenment (Local Government Official 2013).

Table 1. intersections of Urban Planning and educational Planning.

Urban Planning Educational Planning

Challenges for Twenty First Century Cities Principles for Twenty First Century Schools
•  economy (work and wealth)
•  society (social cohesion)
•  shelter (housing for all)
•  environment (stable ecosystem)
•  access (resource-conserving mobility)
•  liveability (quality of life)
•  democracy (voice and participation)

•  lifelong learning
•  community building and social cohesion
•  ecological sustainability
•  resource sharing and adaptive re-use
•  digital connection

source: hall and Pfeiffer (2000) source: learning by design et al. (2010)
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However, a recent policy emphasis on shared or extended use of school facilities has more typically 
steered conversations across state and local jurisdictions in Victoria (Department of Education and 
Early Childhood Development and Department of Planning and Community Development 2007, 
Department of Education and Training 2005),. Notwithstanding the virtues of more efficiently using 
school infrastructure, this policy privileges functional and service relationships occurring behind 
the school fence, rather than integrating schools with urban planning. In such a policy setting, local 
planning may be reactive, concerned with adjustments to state-level decisions. In particular, a recent 
return to devolved or school-based decision-making (Department of Education and Early Childhood 
Development 2011) typifies policy valency in this field:

Education’s approach in terms of wanting to open up the schools, changing the learning paradigm, making the 
grounds accessible and the facilities accessible after hours was pretty consistent in terms of our planning but 
at the time when this started in the early 2000s, up till then we had to deal with individual principals, and they 
could change. You might get a principal that said “yep, let’s bring down the fences” and the next principal says 
“let’s put the fences up” … We [don’t] want to go back to a situation of dealing with individual principals (Local 
Government Official 2013).

This real and figurative concern with the school fence suggests the continued resonance of the “com-
munity within a community” ideal, reinforced, indeed, by frequent reference to the “school commu-
nity” in government policy and school-based communications (Department of Education and Early 
Childhood Development 2011). The urban school construct advanced in this article seeks to move 
beyond this normative sociology of schools to focus on the planning and pedagogical relationship 
between schools and cities.

4. Setting the Scene: Melbourne as a Growth City

Melbourne provides an instructive Australian setting for this discussion. Metropolitan Melbourne grew 
faster than any other Australian city in the first decade of the twenty-first century, and is projected 
to overtake Sydney as Australia’s largest city by mid-century (Australian Bureau of Statistics 2012). 
Recent growth has been fastest in inner Melbourne and the outer urban growth areas, with earlier 
planning visions for infill growth around suburban activity centres faltering.

In the space of two decades the tenor of Melbourne’s planning narrative has changed dramatically. 
Where concerns were voiced about depopulation and underutilised infrastructure in the Victorian 
government’s 1987 document Shaping Melbourne’s Future (Ministry of Planning and Environment 
1987), attention is now on the diminishing capacity of current infrastructure and policy options for 
future provision (City of Melbourne 2014, Victorian Government 2014).

The population of inner Melbourne, defined here as the five central Melbourne local government 
authorities, is projected to increase by 2.4% each year between 2011 and 2031, outstripping the state 
average of 1.7% (Department of Transport, Planning and Local Infrastructure [DTPLI] 2014). In 
2013, the population of inner Melbourne is projected to reach 718,600 with the addition of 268,100 
people over the previous twenty years pushing population density up from 3350 per sq.km to 5344 
per sq.km (ABS 2011, DTPLI 2014).

There is no agreement on whether the expansion of high-rise housing provision in inner Melbourne 
will attract families with young children, creating demand for the first stages of educational provision. 
Birrell and Healy (2013) point to limitations in the supply pipeline (dominated by small one and two 
bedroom dwellings), whereas the City of Melbourne (2014, p. 35) argues that investment in new inner 
urban schools may change the profile of housing demand. These projections have generated significant 
publicity and media commentary in relation to school provision (Topsfield 2014, Cook 2016).

Around half of Melbourne’s housing growth over the past decade has occurred in the outer urban 
growth areas, and an estimated 610,000 dwellings will be constructed in these areas by 2051 (Victorian 
Government 2014, p. 62). Concern has been expressed about a mismatch of physical planning and 
social planning, or the advance of developer-driven estate housing over the provision of social infra-
structure and social programs in these areas (Growth Areas Social Planning Tool Project Group 
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2014). There has been significant lobbying by outer urban LGAs and media publicity around existing 
educational provision and future school demand on Melbourne’s fringe (Forrest 2015).

It is also projected that 650,000 new dwellings will be constructed in established middle-ring 
suburbs by 2051—around 8% more than in outer Melbourne and double the inner city projections 
(Victorian Government 2014, p. 62). There has been vocal public debate over schools, particularly 
high schools, in middle-ring suburbs, following school closures and subsequent local demographic 
change (Davies 2010). Here debates focus on the regeneration or reopening of schools, rather than 
initial provision.

5. Some Policy Challenges for Urban Schools

Educational planning and urban planning are future oriented. Schools have been famously defined as 
“four walls surrounding the future” (Barth 1990, p. 158), invoking a particular socio-spatial setting. 
Urban planning has been characteristically concerned with the spatial organisation of future growth. 
Recent planning literature asks critical questions about the growth dependence of liberal market 
economies (Rydin 2013). A more precise framing of our interest here, though, is the growth dynam-
ics of cities and how educational planning authorities and schools engage with the changing urban 
contexts in which they operate. Working broadly off the challenges and principles enumerated in the 
table above, the following section discusses some key policy issues for urban schools, with particular 
reference to Melbourne.

5.1. Managing the Educational Demand Cycle

Land scarcity and associated revenue constraints have emerged as significant problems for the Victorian 
state department of education, only two decades after a round of school closures in inner Melbourne. 
At the time of writing, the department is seeking to acquire or re-purpose up to ten sites for school-
ing in inner Melbourne. The department has the third largest land portfolio of Victorian govern-
ment instrumentalities, with estimated holdings of 2,363 hectares in 2011 (Victorian Environment 
Assessment Council (VEAC) 2011, p. 65). The portfolio is subject to a whole-of-government public 
land policy administered by the Victorian Department of Treasury and Finance (DTF), which requires 
departments and agencies to dispose of land that “no longer contributes to current or future service 
delivery needs” (DTF 2015).

Under this policy, land sales are intended to free up capital for social infrastructure projects such 
as “schools, hospitals and public transport” (DTF 2015). The policy sets down processes and criteria 
for identifying surplus public land, and sets annual revenue targets from its sale. Setting aside DTF’s 
conflicted position in both setting policy and performance targets, and conducting sales, VEAC (2011, 
p. 56) observes that DTF’s criteria for assessing public land values do not specifically canvass the future 
impact of urban densification. Incorporating this perspective would, in economic terms, involve plac-
ing greater weight on the option value of public land—that is, the value placed on preserving options 
for the future use of the land—than on realising its current market value.

Education authorities, like other public land managers, need to weigh up the opportunity cost of 
retaining underutilised or unsuitable land assets. However, does the current system prioritise disposal 
and distort decision-making in the absence of alternative policy mechanisms? Troy (1996) has been one 
of the few Australian voices arguing for policy settings, design input and institutional experimentation 
to manage educational demand cycles. At a conceptual level, the close coupling of education with 
compulsory-years schooling (rather than, for example, locating schooling on a spectrum of life-long 
learning) limits the planning imagination. There is a modest international literature on the re-use of 
urban land (for example Greenstein and Sungu-Eryilmaz 2004) and on the adaptive re-use of schools 
(for example Fox et al. 2012), but there is little published research specifically addressing the merits 
of disposing or retaining educational sites. A key research question here is the whether the sale of 
high-value educational land, where that land is used for housing developments, contributes to the 
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privatisation of education, through the contraction of local educational choice and the preferences of 
the new high income households.

5.2. Coordinating Education, Transport and Housing Policy

A series of Melbourne planning strategies has advocated business, public service and housing devel-
opment around suburban transport and commercial hubs (Victorian Government 2002, 2008). Policy 
objectives include containing urban growth, reducing car dependency, developing vibrant and equitable 
urban precincts, and reducing the infrastructural, social and environmental costs of urban sprawl. 
Recent Victorian government discussion papers have confirmed this policy direction through a plan-
ning vernacular of transport-oriented development (TOD), twenty-minute neighbourhoods and walk-
ability (Victorian Government 2014, 2015).

The failure of earlier plans to implement this vision has been attributed to deficiencies in their 
original conception (Mees 2011), unprecedented population growth (Victorian Government 2014), 
and the eclipse of spatial planning by major infrastructure developments as the strategic basis for 
Australian metropolitan development (Dodson 2009).

There has been little specific attention to the relationship between schools and TOD, in Australia 
or internationally (Bierbaum et al. 2010). Working within a new urbanist framework, Reid (2011) 
has gestured to TOD principles in proposing the concept of school-oriented development (SOD). In 
this setting, Reid advocates institutional co-location with different stages of schooling (for example, 
community services or aged care facilities with primary schools; employment and cultural precincts 
and secondary schools).

The centrality of transport and housing to the TOD development model is significant for schools. 
Historical data show a steep increase in the use of private vehicles for school transport in Melbourne 
in the late twentieth century, with an associated decline in “active” transport such as walking or cycling 
by students (Curtis et al. 2015). Imaginative strategies such as walking school buses have emerged 
in response to concerns over childhood obesity, neighbourhood walkability and safety. TOD princi-
ples, though, have particular relevance for the siting of secondary schools, as secondary schools are 
located at regional rather than neighbourhood scale, and secondary students generally travel further 
and more independently than primary students. An efficient and safe public transport system may 
foster school networks, curriculum choice and student mix by facilitating coordinated subject offer-
ings across schools. Victorian data also show there is greater community use of secondary school 
facilities outside class time than their primary counterparts (Victorian Competition and Efficiency 
Commission 2009). Good public transport and well-sited secondary schools may encourage such use, 
while minimising car dependency.

Housing affordability impacts on educational provision by influencing the housing choices of the 
educational workforce and the social mix of student populations. The Australian policy literature pays 
some attention to the influence of social infrastructure provision on social mix (for example, Growth 
Management Queensland 2010). The US literature goes further, with Bierbaum et al. (2010) urging that 
new urban developments based on TOD or compact city principles specifically engage with questions 
of housing affordability, to address problems related to attracting and retaining modestly remunerated 
teaching staff and with diversifying the social mix of school populations. The housing choices of key 
public sector workers (including teachers) have come under recent scrutiny in Australia’s major cities 
(Williams and Finney 2013, City of Melbourne 2014, City of Sydney 2014). Australian state education 
authorities offer housing services and subsidies for teachers in regional and remote regions. Is there 
a case for extending this system to urban settings?

With regard to the social mix of school populations. Melbourne’s outer urban councils have 
expressed concern about the lack of household and generational diversity in new growth areas, driven 
by the spatial patterns of affordable housing (Growth Areas Social Planning Tool Project Group 2014). 
However, the stratification of school populations, along class and cultural lines, is evident across 
Australian metropolitan regions, and encouraged by school choice policies. Without holding up local 
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schools up as paragons of everyday multiculturalism (the school experience of some minority stu-
dents has surely been oppressive), Ho (2015, n.p.) makes a powerful point in arguing that student 
segregation entails “the loss of opportunities to experience the realities of cosmopolitan Australian 
society and a globalised world”.

The social mix of schools is an “enduring problem” (Thrupp 2006) in educational research, policy 
and practice, and fully exploring its complexities is beyond the scope of this paper (for further dis-
cussion see Posey-Maddox et al. 2014, Camina and Iannone 2013, West 2006). However, the positive 
correlation between levels of social equity and educational achievement (Organisation for Economic 
Cooperation and Development 2013b) indicates that it is a salient issue for twenty-first century 
planners.

5.3. Urban Environmental Sustainability

Climate change is one of the key challenges to urban sustainability in the twenty first century. Recent 
Melbourne-based research under the banner of the Smart Green Schools (SGS) project has given us 
a better understanding of relationships between space, pedagogy and environmental sustainability 
through the construct of “effective green learning environments” (Hes 2013). Such research is finding 
its way into specifications for the design and construction of new schools, along with the environmental 
objectives of whole-of-government procurement policies. For example, the Victorian government’s 
specifications for new schools constructed under public-private partnership (PPP) arrangements (now 
the preferred procurement mode for Victorian government school facilities) includes ecological sus-
tainability and responsibility as a project objective, to be realised through a range of design and 
management strategies (Department of Education and Early Childhood Development 2009). State 
educational jurisdictions have indicated an interest in formally benchmarking school environmental 
performance against international standards such as ISO 14,001 - Environmental Management Systems 
(Queensland Sustainable Schools 2015). The detailed specification of environmental performance 
criteria and reporting mechanisms in Victorian PPP contracts provides a good opportunity to gather 
further data on the environmental impact of schools, and inform future policy in this area.

The PPP contract’s attention to the resource consumption of school facilities is one side of the 
environmental ledger. The flipside is the contribution that schools can make as environmental assets. 
As Hes (2013:169) comments

[a] sustainable school is one that adds energy to the electricity grid, collects more water than it needs, is an 
effective and healthy learning space for its teachers and students, and is a learning tool.

Indeed, there are some notable examples of schools taking direct action on human-induced climate 
change, such as South Fremantle Senior High School achieving an Australia-first status as a car-
bon-neutral school (South Fremantle Senior High School 2015).

Looking beyond the school fence, local environmental partnerships are an important interface 
between schools, LGAs and communities. SGS’ concept of the school site as a learning tool is usefully 
extended to encompass the local eco-region. Formal programmes sponsoring environmental partner-
ships include the Australian Sustainable Schools Initiative (Australian Government Department of the 
Environment 2015), and more local initiatives, such as that administered by the Local Government 
Association of South Australia (2015). This record of cooperation bodes well for future demands on 
schools around environmental sustainability, and for their participation in measures for climate change 
mitigation and adaptation. With intensifying urban development, and added demand on environ-
mental resources, there is likely to be increasing pressure on schools to act as good environmental 
citizens. In this scenario, school environmental policies and practices may become increasingly for-
malised and accountable, and also harmonised with other local institutions. There is growing policy 
interest amongst local jurisdictions—in Australia and internationally—in issues of climate change and 
community resilience, for planning and pragmatic reasons (local authorities are significant actors in 
emergency recovery). Urban governments are playing an increasingly important and evolving role in 



URBAN POLICY AND RESEARCH   9

what is now broadly conceptualised as climate change governance (McGuirk et al. 2014). The extent to 
which the educational role and institutional assets of schools (for example, using their physical assets 
for shelter, or using their communication assets) contribute to climate change governance is an area 
that would benefit from further empirical investigation and policy development.

5.4. Connecting Schools with Urban Digital Networks

In recent years, Australian schools, like cities, have been transformed by broadband and wireless 
communication technologies. Broad-scale technological developments (for example, devices such 
as notebook computers and mobile phones), digital infrastructure investment such as the Victorian 
government’s VicSmart fibre network connecting all Victorian schools, and specific policies such as 
the Digital Education Revolution program’s provision of wi-fi enabled notebooks (Commonwealth 
of Australia 2009), have transformed teaching, learning and classroom design.

Beyond the school fence, Australia is seeing escalating local government investment in public wi-fi 
networks and low power wide area networks supporting the “internet of things” as basic forms of 
urban infrastructure. The increasing use of wireless connectivity and the internet across domains of 
governance, education, leisure and commerce is also placing pressure on public institutions to provide 
internet access as part of their core business. Libraries, of course, have long been active in this area, and 
more than 70% of Australian local public libraries provide free public wi-fi (Australian Library and 
Information Association 2013),. However, the hopes of internet scholars such as Benkler (2002) for 
schools to be nodes in local public networks have failed to emerge—in part due to risk-averse policy 
settings in the education sector. Ironically, as the school fences go down, and boundaries between 
schools and their surrounding communities become more porous, perceived online risks have raised 
new electronic barriers. For example, while all public library users share physical space, in Australia’s 
increasing number of shared school-public libraries, different internet access protocols between public 
library and education systems have typically led to the deployment of separate networks, or to school-
driven restrictions on public library networks (Australian Library and Information Association 2013).

As the social and economic implications of digital disadvantage are increasingly apparent, we are 
seeing advocacy to expand “extended school” programs to encompass digital literacy skills through 
“dual-generational” learning (The Smith Family 2010). However valuable such programs may be, the 
contradictions between opening up the school for such purposes, and school-driven restrictions on 
a public internet resource (in dual libraries) suggests that integrated planning at a conceptual and 
practical level in this field has some way to go. Lowering the electronic fences of schools and sharing 
resources can make important contributions to community ICT access and capability. With internet 
penetration increasing across the globe, recent scholarship questions the validity of a binary “digital 
divide” separating those with access and those without. In addition to differences in internet skills, the 
sustainability of internet connections has emerged as a significant problem for low-income groups. 
Gonzales (Gonzales 2016) draws on technology maintenance theory to describe the practices and 
strategies that many people with low incomes engage in to negotiate temporary service disconnections, 
broken hardware and public network access limitations. Schools can play an important role in digital 
access and sustainability through boosting network resources, leveraging partnerships to acquire 
and share high-value equipment such as 3D printers, and using their teaching resources to enhance 
community ICT knowledge.

Extending mobile wireless connectivity may also facilitate learning and student engagement with 
urban environments. Students have been largely missing from the discussion to this point, under-
scoring the point that policy is customarily done to students, rather than done with them (Ball et al. 
2012). There are good examples of how to involve students in urban research and urban governance, 
such as the Y-Plan programme directed by the University of California’s Center for Cities and Schools 
(2015). The location of schools in urban environments presents considerable learning opportunities 
to integrate the city as a text in curricula. The rapid uptake of mobile internet-enabled devices and 
increasingly ubiquitous access to public wi-fi enhances the viability of such initiatives.
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6. Conclusion

International research suggests that demographic change and intensification of established urban areas 
is making decision-making about the provision and use of school facilities increasingly complex and 
contested (Hyra 2014). Recent Victorian education policy has prioritised a strategy of opening up 
schools for extended or shared use. The numerical dominance of primary schools, and a policy focus 
on early childhood (reflected in the 2006 transformation of the Department of Education and Training 
to the Department of Education and Early Childhood Development) has influenced the spatial and 
institutional coordinates of this policy. The “community hub” rhetoric is operationalised in several 
ways, as a locus for building parent-school partnerships, through to the use of school sites to co-locate 
early childhood facilities and community services. This in turn has involved complex cross-jurisdic-
tional and cross-portfolio negotiations (local authorities, in association with state health and human 
service departments, have traditionally oversighted the early childhood sphere), with issues such as 
risk, resourcing and service coordination at front of mind.

Critical analysts have labelled the extension of state education department interests in early child-
hood and community services a process of “educationalisation” (Smeyers and Depaepe 2009). This 
seems a harsh assessment, given the well-documented benefits of good policy design and investment 
in early years settings.

However, in Victoria, we see glimpses of the “urbanisation” of education. Discussion of urban 
schooling has emanated from the Victorian government planning authorities, rather than the state 
department of education. The current challenge to build schools to cater for Melbourne’s educational 
demand, though, is being approached from a Treasury-driven procurement perspective, through the 
use of PPP vehicle. While this policy encourages innovation in school design and delivery, some wider 
structural issues sketched out in this article receive little attention.

This article has sought to encourage a conversation between planning and learning by identifying 
four challenges for the provision of schools and schooling in the context of urban growth and inten-
sification. However, in reframing the concept of an urban school, we reinforce that concept’s original 
concern with educational disadvantage and its association with uneven patterns of urban development.

Urban schooling, as we have outlined it in this paper, requires the sustained engagement with the 
surrounding community and urban region. We argue that school provision in inner city areas expe-
riencing demographic change brings particular challenges and may require experimental approaches 
with physical settings and institutional links. Such an approach would be consistent with the long 
tradition of innovation in teaching, curricula and learning technologies.

Disclosure statement
No potential conflict of interest was reported by the authors.

Notes on contributor
Ian McShane is a senior research fellow at the Centre for Urban Research, RMIT University, Melbourne. His research 
focuses on policy, provision and use of social and community infrastructure. Chris K Wilson is a research fellow at 
the Centre for Urban Research, RMIT University, Melbourne. His research examines infrastructure provision in the 
education, media and communications fields.

References
Abercrombie, P., 1948. A great city: a lecture delivered at Wilson Hall, University of Melbourne, 18 October 1948. 

Melbourne: Government Printer.
Australian Bureau of Statistics, 2012. 3222.0 Population Projections 2012-2101 http://www.abs.gov.au/AUSSTATS/abs@.

nsf/mf/3222.0 [Accessed 29 November 2015] 

http://www.abs.gov.au/AUSSTATS/abs@.nsf/mf/3222.0
http://www.abs.gov.au/AUSSTATS/abs@.nsf/mf/3222.0


URBAN POLICY AND RESEARCH   11

ABS 2011 Australian Statistical Geography Standard (ASGS): Volume 3 - Non ABS Structures, July 2011, Australian 
Bureau of Statistics, Canberra, cat No.1270.0.55.003.

Australian Government Department of the Environment, 2015. Sustainable schools initiative, http://webarchive.nla.
gov.au/gov/20150410214751/http://www.environment.gov.au/sustainability/education/aussi [Accessed 29 November 
2015].

Australian Library and Information Association, 2013. ALIA Internet access in public libraries survey 2013 https://www.
alia.org.au/sites/default/files/publishing/ALIA%20Internet%20Access%20in%20Public%20Libraries%20Survey%20
2013%20FINALweb.pdf [Accessed 29 November 2015].

Ball, S., Maguire, M. and Braun, A., 2012. How schools do policy: policy environments in secondary schools. London: 
Routledge.

Banerjee, I., 2015. From classrooms to learning landscapes: the new socio-spatial imaginaries of learning and learning 
spaces. In: C. Tornaghi and S. Knierbein, eds. Public space and relational perspectives: new challenges for architecture 
and planning. London and New York: Routledge, 167–182.

Barth, R., 1990. Improving schools from within: teachers, parents and principals can make the difference. San Francisco: 
Jossey-Bass.

Baxter, L. and Meyers, N., 2016. Increasing urban indigenous students’ attendance: mitigating the influence of poverty 
through community partnership. Australian Journal of Education. doi:10.1177/0004944116664438 [Accessed 14 
September 2016]

Benkler, Y., 2002. Some Economics of Wireless Communications. Journal of law and technology, 16 (1), 25–83.
Bierbaum, A., Vincent, J. and McKoy, D., 2010. Putting schools on the map—linking schools and transit oriented 

development, schools and families in the San Francisco bay area. Berkeley: Center for Cities and Schools, University 
of California at Los Angeles.

Billingham, C., 2013. Review of Marketing Schools, Marketing Cities: Who Wins and Who Loses When Schools Become 
Urban Amenities, by Maia Bloomfield Cucchiara. City & community, 12 (4), 406–407.

Birrell, B. and Healy, E., 2013. Melbourne’s high rise apartment boom. Melbourne: Centre for Population and Urban 
Research, Monash University.

Bok, V., 2011. School planning: presentation to the planning institute of Australia 19 April 2011. Available from: http://
www.planning.org.au/documents/item/2752 [Accessed 29 November 2015].

Bugg, L. and Gurran, N., 2011. Urban planning process and discourses in the refusal of Islamic Schools in Sydney, 
Australia. Australian planner, 48 (4), 281–291.

Butler, T. and Robson, G., 2003. Plotting the middle classes: gentrification and circuits of education in London. Housing 
Studies, 18 (1), 5–28.

Camina, M. and Iannone, P., 2013. Housing mix, school mix—barriers to success. Journal of education policy, 29 (1), 
19–43.

Campbell, C. and Proctor, H., 2014. A history of Australian schooling. Sydney: Allen and Unwin.
Center for Cities and Schools, 2015. Y-Plan. Available from: http://y-plan.berkeley.edu [Accessed 29 November 2015].
City of Melbourne, 2014. Homes for people: draft housing strategy 2014–2018. Melbourne: City of Melbourne.
City of Sydney, 2014. Affordable Housing. Available from: http://www.sydney2030.com.au/development-in-2030/city-

wide-projects/affordable-housing [Accessed 29 November 2015].
Commonwealth of Australia, 2009. National Partnership Agreement on the Digital Education Revolution. Available from: 

http://www.federalfinancialrelations.gov.au/content/national_partnership_agreements/education/digital_education_
revolution/Digital_%20Education_%20Revolution.pdf.

Cook, H., 2016. Chickens Have it Better than Students in Cramped Classrooms, Says Mother. The age. Available from: 
http://www.theage.com.au/victoria/chickens-have-it-better-than-students-in-cramped-classrooms-says-mother-
20160719-gq93az.html [Accessed 19 July 2016].

Cucchiara, M., 2013. Marketing schools, marketing cities—who wins and who loses when schools become urban amenities. 
Chicago, IL: University of Chicago Press.

Curtis, C., Babb, C. and Olaru, D. (2015). Built Environment and Children’s Travel to School. Transport Policy, 42, 21–33.
Cutler, W., 2000. Parents and schools: The 150 year struggle for control in American education. Chicago, IL: University 

of Chicago Press.
Davies, A., 2010. A new high school for Coburg: what are the issues?, The Melbourne Urbanist. Available from: http://

melbourneurbanist.com/2010/08/26/a-new-high-school-for-coburg-what-are-the-lessons/ [Accessed 16 March 2015]
Department of Education and Early Childhood Development, 2011. Victoria as a learning community. Melbourne: 

Department of Education and Early Childhood Development.
Department of Education and Early Childhood Development, 2009. Partnerships Victoria in schools: project summary. 

Melbourne: Department of Education and Early Childhood Development.
Department of Education and Early Childhood Development, 2008. Town planning guidelines for non-government 

schools. Melbourne: Department of Education and Early Childhood Development.
Department of Education and Early Childhood Development and Department of Planning and Community Development, 

2007. Shared facility partnerships a guide to good governance for schools and the community. Melbourne: Department 
of Education and Early Childhood Development.

http://webarchive.nla.gov.au/gov/20150410214751/http://www.environment.gov.au/sustainability/education/aussi
http://webarchive.nla.gov.au/gov/20150410214751/http://www.environment.gov.au/sustainability/education/aussi
https://www.alia.org.au/sites/default/files/publishing/ALIA%20Internet%20Access%20in%20Public%20Libraries%20Survey%202013%20FINALweb.pdf
https://www.alia.org.au/sites/default/files/publishing/ALIA%20Internet%20Access%20in%20Public%20Libraries%20Survey%202013%20FINALweb.pdf
https://www.alia.org.au/sites/default/files/publishing/ALIA%20Internet%20Access%20in%20Public%20Libraries%20Survey%202013%20FINALweb.pdf
http://dx.doi.org/10.1177/0004944116664438
http://www.planning.org.au/documents/item/2752
http://www.planning.org.au/documents/item/2752
http://y-plan.berkeley.edu
http://www.sydney2030.com.au/development-in-2030/city-wide-projects/affordable-housing
http://www.sydney2030.com.au/development-in-2030/city-wide-projects/affordable-housing
http://www.federalfinancialrelations.gov.au/content/national_partnership_agreements/education/digital_education_revolution/Digital_%20Education_%20Revolution.pdf
http://www.federalfinancialrelations.gov.au/content/national_partnership_agreements/education/digital_education_revolution/Digital_%20Education_%20Revolution.pdf
http://www.theage.com.au/victoria/chickens-have-it-better-than-students-in-cramped-classrooms-says-mother-20160719-gq93az.html
http://www.theage.com.au/victoria/chickens-have-it-better-than-students-in-cramped-classrooms-says-mother-20160719-gq93az.html
http://melbourneurbanist.com/2010/08/26/a-new-high-school-for-coburg-what-are-the-lessons/
http://melbourneurbanist.com/2010/08/26/a-new-high-school-for-coburg-what-are-the-lessons/


12   I. MCSHANE AND C. K WILSON

Department of Education and Training, 2005. Schools as community facilities: policy framework and guidelines. Melbourne: 
Department of Education and Training.

Department of Transport, Planning, and Local Infrastructure, 2014. Victoria in future. Available from: http://www.dtpli.
vic.gov.au/__data/assets/pdf_file/0009/223110/VIF-2014-WEB.pdf [Accessed 29 November 2015].

DTF, 2015. Victorian government landholding policy and guidelines. Melbourne: Department of Treasury and Finance.
Dodson, J., 2009. The ‘Infrastructure Turn’ in Australian metropolitan spatial planning. International planning studies, 

14 (2), 109–123.
Dow, A., 2013. School for high-rise a sweetener. The age. Available from: http://www.theage.com.au/victoria/school-

for-highrise-a-sweetener-20130610-2o08v.html [Accessed 11 June 2013].
Ehrenhalt, A., 2012. The great inversion and the future of the American City. New York, NY: Knopf.
Forrest, B., 2015. Infrastructure provision in growth areas: have we still got our heads in the sand? Victorian planning 

and environmental law association revue, 95, 35–37.
Foster, M., 2007, Urban education in North America. In W. Pink and G. Noblit eds. International handbook of urban 

education, Springer international handbooks of education Vol. 19, 765–778.
Fox, L., Jasinski, L., Madaro, A. and Moson-Matra, A., 2012. The old Everett high school—a catalyst to revitalize the city. 

Medford, MA: Tufts University Department of Urban Planning and Environmental Policy and Planning.
Franklin, B., 2010. Curriculum, community and urban school reform. New York, NY: Palgrave Macmillan.
Gonzales, A., 2016. The contemporary US digital divide: from initial access to technology maintenance. Information, 

communication and society, 19 (2), 234–248.
Grace, G., ed., 1984. Education and the city: theory, history and contemporary practice. London: Routledge.
Greenstein, R. and Sungu-Eryilmaz, Y., eds., 2004. Re-cycling the city: the use and re-use of urban land. Cambridge, MA: 

Lincoln Institute of Land Policy.
Growth Areas Social Planning Tool Project Group, 2014. Community building in growth areas – the case for a coordinated 

approach. Melbourne: City of Whittlesea.
Growth Management Queensland, 2010. Transport oriented development: a guide to community diversity. Brisbane: 

Department of Infrastructure and Planning.
Gulson, K. and Symes, C., 2007. Spatial theories of education: policy and geography matters. New York, NY: Routledge.
Gurran, N., 2011. Australian urban land use: principles, systems and practice. Sydney: Sydney University Press.
Haar, S., 2003. Schools for cities: urban strategies. Princeton: Princeton Architectural Press.
Haileybury, 2015. Haileybury City. Available from: http://www.haileybury.com.au/news_and_events/news/haileybury_

city [Accessed 16 March 2015].
Hall, P. and Pfeiffer, U., 2000. Urban future 21: A Global agenda for twenty-first century cities. London: E. & F. N. Spon.
Hes, D., 2013. The EGLE has landed: architecture reshaping schools for environmentally sustainable and effective 

learning. In: H. Bender, ed. Reshaping environments: an interdisciplinary approach to sustainability in a complex world. 
Melbourne: Cambridge University Press, 139–166.

Hillier, J., 1996. Deconstructing the discourse of planning. In: S. Mandelbaum, L. Mazza and R. Burchell, eds. Explorations 
in planning theory. Rutgers: State University of New Jersey, 289–298.

Ho, C., 2015. ‘People Like Us’: school choice, multiculturalism and segregation in Sydney. Australian Review of Public 
Affairs Digest, August. Available from: http://www.australianreview.net/digest/2015/08/ho.html 

Honig, M., 2006. New directions in educational policy implementation—confronting complexity. Albany: State University 
of New York Press.

Hyra, D., 2014. The back-to-the-city movement: neighbourhood redevelopment and processes of political and urban 
displacement. Urban studies. doi:10.1177/0042098014539403 [Accessed 18 July 2014].

Jacks, T., 2017. Primary kids get a higher education as 10-storey school in the sky opens in CBD, The age. Available from: 
http://www.theage.com.au/victoria/primary-kids-get-a-higher-education-as-10storey-school-in-the-sky-opens-in-
cbd-20170126-gtzi5d.html [Accessed 30 January 2017].

Klein, H., 2004. Neighbourhood renewal—revitalising disadvantaged communities in Victoria, Public administration 
today, No. 1. Sept-Nov, 2004, 20–29.

Lawrence, H., 1994. Aboriginal children in urban schools. Issues in educational research, 4 (1), 19–26.
Learning By Design, Hayball Architects, Tweeddale, Anna and Herel, Sophie, 2010. Developing a Model for a 21st Century 

Urban School. Melbourne: VicUrban.
Leithwood, K. and Jantzi, D., 2009. A review of empirical evidence about school size effects: a policy perspective. Review 

of educational research, 79 (1), 464–490.
Local Government Association of South Australia, 2015. Case studies—environmental partnerships. Available from: 

https://www.lga.sa.gov.au/page.aspx?u=671 [Accessed 29 November 2015].
Local Government Official, 2013. Interview conducted in person by Ian McShane and Chris Wilson. Melbourne.
McGuirk, P., Dowling, R. and Bulkeley, H., 2014. Repositioning urban governments? Energy efficiency and Australia’s 

changing climate and energy governance regimes. Urban Studies, 51 (13), 2717–2734.
McShane, I., 2012. Learning to share: Australia's building the education revolution and shared schools. Journal of 

educational administration and history, 44 (2), 105–119.

http://www.dtpli.vic.gov.au/__data/assets/pdf_file/0009/223110/VIF-2014-WEB.pdf
http://www.dtpli.vic.gov.au/__data/assets/pdf_file/0009/223110/VIF-2014-WEB.pdf
http://www.theage.com.au/victoria/school-for-highrise-a-sweetener-20130610-2o08v.html
http://www.theage.com.au/victoria/school-for-highrise-a-sweetener-20130610-2o08v.html
http://www.haileybury.com.au/news_and_events/news/haileybury_city
http://www.haileybury.com.au/news_and_events/news/haileybury_city
http://www.australianreview.net/digest/2015/08/ho.html
http://dx.doi.org/10.1177/0042098014539403
http://www.theage.com.au/victoria/primary-kids-get-a-higher-education-as-10storey-school-in-the-sky-opens-in-cbd-20170126-gtzi5d.html
http://www.theage.com.au/victoria/primary-kids-get-a-higher-education-as-10storey-school-in-the-sky-opens-in-cbd-20170126-gtzi5d.html
https://www.lga.sa.gov.au/page.aspx?u=671


URBAN POLICY AND RESEARCH   13

Mees, P., 2011. Who killed Melbourne 2030? 5th state of Australian cities conference, Sydney. Available from: http://soac.
fbe.unsw.edu.au/2011/papers/SOAC2011_0001_final(1).pdf

Ministerial Advisory Committee, 2015. Plan Melbourne review: report of the ministerial advisory committee. Available 
from: http://www.planmelbourne.vic.gov.au/__data/assets/pdf_file/0008/299582/MAC_2015_Final_Report.pdf 
[Accessed 21 September 2016].

Melbourne City School, 2015. Melbourne city school. Available from: http://en.wikipedia.org/wiki/Melbourne_City_
School [Accessed 16 March 2015].

Metropolitan Planning Authority, 2015. Precinct structure plans. Available from: http://www.mpa.vic.gov.au/planning-
activities/greenfields-planning/precinct-structure-plans/ [Accessed 20 March 2015].

Ministry of Planning and Environment, 1987. Shaping Melbourne’s future. Melbourne: Victorian Government.
Organisation for Economic Cooperation and Development, 2013a. What makes urban schools different? PISA in focus 28. 

Available from: http://www.oecd.org/pisa/pisaproducts/pisainfocus/pisa%20in%20focus%20n28%20(eng)–FINAL.
pdf

Organisation for Economic Cooperation and Development, 2013b. Countries moving towards more equitable education 
systems? PISA in focus 25. Available from: http://www.oecd.org/pisa/pisaproducts/pisainfocus/pisa%20in%20
focus%20n25%20(eng)–FINAL.pdf 

Organisation for Economic Cooperation and Development Centre for Effective Learning Environments, 2011. Designing 
for education—compendium of exemplary educational facilities. Paris: Organisation for Economic Cooperation and 
Development.

Posey-Maddox, L., Kimelberg, S. and Cucchiara, M., 2014. Middle class parents and urban public schools: current 
research and future directions. Sociology Compass, 8 (4), 446–456.

Queensland Sustainable Schools, 2015. What is a school environmental management plan? Available from: http://www.
sustainableschools.qld.edu.au/Default.aspx?tabid=153 [Accessed 29 November 2015].

Reid, C., 2011. School oriented development - elementary schools as a new opportunity for Sprawl repair. Congress for 
new urbanism new urban research conference, Madison, WI. Available from: http://www.cnu.org/sites/www.cnu.org/
files/reidcnu19finalpaper_0.pdf [Accessed 1–4 June].

Rowley, S., 2017. The Victorian planning system: practice, problems, and prospects. Sydney: The Federation Press.
Russo, P., 2004. What makes any school an urban school?. Oswego, NY: Center for Urban Schools, State University of 

New York. Available from: http://www.oswego.edu/~prusso1/what_makes_any_school_an_urban_s.htm
Rydin, Y., 2013. The future of planning. Bristol: Policy Press.
School Official, 2013. Interview conducted in person by Ian McShane and Jerry Watkins. Melbourne.
Smeyers, P. and Depaepe, M., 2009. The educationalisation of social problems: educational research 3. Dordrecht: Springer.
South Fremantle Senior High School, 2015. Carbon neutral. Available from: http://southfremantleshs.wa.edu.au/about/

carbon-neutral/ [Accessed 29 November 2015].
Steinberg, S. and Kincheloe, J., 2004. 19 urban questions—teaching in the city. New York, NY: Peter Lang.
Strickland, R., 2003. The city of learning: school design and planning as urban revitalization in New Jersey, Berkeley 

and Washington: DC URRC 03-07 Working Paper Series. Michigan: Urban and Regional Research Collaborative, 
University of Michigan.

Tachieva, G., 2010. Sprawl repair manual. Washington DC: Island Press.
Taylor, M. and Marais, I., 2011. Not in my back schoolyard: schools and skate-park builds in Western Australia. Australian 

planner, 48 (2), 84–95.
The Smith Family, 2010. Wyndham Extended schools hubs pilot: discussion paper. Melbourne: The Smith Family.
Thompson, S. and Maginn, P., 2012. Planning Australia: an overview of urban and regional planning. Sydney: UNSW Press.
Thrupp, M., 2006. The social mix effect: the history of an enduring problem in educational research, policy and practice. 

British Journal of the Sociology of Education, 16 (2), 183–203.
Topsfield, J., 2014. Political manoeuvres fail to meet need for more schools. The age, 28–29. Availabe from: http://www.

theage.com.au/victoria/victoria-state-election-2014/political-promises-fail-to-match-need-for-more-schools-in-
victoria-20141017-117l6x.html [Accessed 18 October 2014].

Troy, P., 1996. The Perils of urban consolidation: a discussion of Australian housing and urban development policies. 
Sydney: Federation Press.

Tweeddale, A. and Herel, S., 2010. Urban school project report: Docklands site case studies. Melbourne: VicUrban.
Victorian Competition and Efficiency Commission, 2009. Getting it together: an inquiry into the sharing of government 

and community facilities. Melbourne: Victorian Competition and Efficiency Commission.
Victorian Environmental Assessment Council, 2011. Metropolitan Melbourne investigation—final report. East Melbourne: 

Victorian Environmental Assessment Council. Available from: http://planmelbourne.vic.gov.au/__data/assets/pdf_
file/0016/131362/Plan-Melbourne-May-2014.pdf

Victorian Government, 1988. Victorian Government Gazette, 10 February, p. 266.
Victorian Government, 2002. Melbourne 2030: planning for sustainable growth. Melbourne: Victorian Government.
Victorian Government, 2008. Melbourne @ 5 million. Melbourne: Victorian Government.
Victorian Government, 2014. Plan Melbourne: metropolitan planning strategy. Available from: http://planmelbourne.

vic.gov.au/__data/assets/pdf_file/0016/131362/Plan-Melbourne-May-2014.pdf

http://soac.fbe.unsw.edu.au/2011/papers/SOAC2011_0001_final(1).pdf
http://soac.fbe.unsw.edu.au/2011/papers/SOAC2011_0001_final(1).pdf
http://www.planmelbourne.vic.gov.au/__data/assets/pdf_file/0008/299582/MAC_2015_Final_Report.pdf
http://en.wikipedia.org/wiki/Melbourne_City_School
http://en.wikipedia.org/wiki/Melbourne_City_School
http://www.mpa.vic.gov.au/planning-activities/greenfields-planning/precinct-structure-plans/
http://www.mpa.vic.gov.au/planning-activities/greenfields-planning/precinct-structure-plans/
http://www.oecd.org/pisa/pisaproducts/pisainfocus/pisa%20in%20focus%20n28%20(eng)–FINAL.pdf
http://www.oecd.org/pisa/pisaproducts/pisainfocus/pisa%20in%20focus%20n28%20(eng)–FINAL.pdf
http://www.oecd.org/pisa/pisaproducts/pisainfocus/pisa%20in%20focus%20n25%20(eng)–FINAL.pdf
http://www.oecd.org/pisa/pisaproducts/pisainfocus/pisa%20in%20focus%20n25%20(eng)–FINAL.pdf
http://www.sustainableschools.qld.edu.au/Default.aspx?tabid=153
http://www.sustainableschools.qld.edu.au/Default.aspx?tabid=153
http://www.cnu.org/sites/www.cnu.org/files/reidcnu19finalpaper_0.pdf
http://www.cnu.org/sites/www.cnu.org/files/reidcnu19finalpaper_0.pdf
http://www.oswego.edu/~prusso1/what_makes_any_school_an_urban_s.htm
http://southfremantleshs.wa.edu.au/about/carbon-neutral/
http://southfremantleshs.wa.edu.au/about/carbon-neutral/
http://www.theage.com.au/victoria/victoria-state-election-2014/political-promises-fail-to-match-need-for-more-schools-in-victoria-20141017-117l6x.html
http://www.theage.com.au/victoria/victoria-state-election-2014/political-promises-fail-to-match-need-for-more-schools-in-victoria-20141017-117l6x.html
http://www.theage.com.au/victoria/victoria-state-election-2014/political-promises-fail-to-match-need-for-more-schools-in-victoria-20141017-117l6x.html
http://planmelbourne.vic.gov.au/__data/assets/pdf_file/0016/131362/Plan-Melbourne-May-2014.pdf
http://planmelbourne.vic.gov.au/__data/assets/pdf_file/0016/131362/Plan-Melbourne-May-2014.pdf
http://planmelbourne.vic.gov.au/__data/assets/pdf_file/0016/131362/Plan-Melbourne-May-2014.pdf
http://planmelbourne.vic.gov.au/__data/assets/pdf_file/0016/131362/Plan-Melbourne-May-2014.pdf


14   I. MCSHANE AND C. K WILSON

Victorian Government, 2015. Plan Melbourne refresh discussion paper. Available from: http://refresh.planmelbourne.
vic.gov.au/plan-melbourne-refresh-discussion-paper [Accessed 21 September 2016].

Victorian School Building Authority, 2016. Ferrars St, South Melbourne primary school project update. Available from: 
http://www.schoolbuildings.vic.gov.au/Shared%20Documents/Ferrars%20St%20Project%20Update.pdf [Accessed 
10 January 2017].

Vitiello, D., 2006. Re-Forming schools and cities: placing education on the landscape of planning history. Journal of 
planning history, 5 (3), 183–195.

West, A., 2006. Choice, equity and social justice: the case for more control. British journal of educational sociology, 51 
(1), 15–33.

Whitzman, C. and Mizrachi, D., 2009. Vertical living kids: creating supportive high rise environments for children in 
Melbourne, Australia. Melbourne: University of Melbourne and VicHealth.

Williams, G. and Finney, K., 2013. Housing affordability for key workers employed in the city of Melbourne. 6th State 
of Australian Cities Conference, Sydney. Available from: http://www.soacconference.com.au/2013-conference/wp-
content/uploads/2013/12/Williams-social.pdf

Winter, C., 2013. Skyscrapers now house everything from schools to cemetaries. Bloomberg Business. Available from: 
http://www.bloomberg.com/bw/articles/2013-12-19/skyscrapers-now-house-everything-from-schools-to-cemeteries

Wu, Q., Zhang, X., and Waley, P., 2015. Jiaoyufication: when gentrification goes to school in the Chinese inner city. Urban 
studies. doi:10.1177/0042098015613234 [Accessed 17 November 2015].

http://refresh.planmelbourne.vic.gov.au/plan-melbourne-refresh-discussion-paper
http://refresh.planmelbourne.vic.gov.au/plan-melbourne-refresh-discussion-paper
http://www.schoolbuildings.vic.gov.au/Shared%20Documents/Ferrars%20St%20Project%20Update.pdf
http://www.soacconference.com.au/2013-conference/wp-content/uploads/2013/12/Williams-social.pdf
http://www.soacconference.com.au/2013-conference/wp-content/uploads/2013/12/Williams-social.pdf
http://www.bloomberg.com/bw/articles/2013-12-19/skyscrapers-now-house-everything-from-schools-to-cemeteries
http://dx.doi.org/10.1177/0042098015613234

	Abstract
	1. Introduction
	2. Rethinking the Urban School
	3. Schools and Cities: Policy and Practice in Victoria
	4. Setting the Scene: Melbourne as a Growth City
	5. Some Policy Challenges for Urban Schools
	5.1. Managing the Educational Demand Cycle
	5.2. Coordinating Education, Transport and Housing Policy
	5.3. Urban Environmental Sustainability
	5.4. Connecting Schools with Urban Digital Networks

	6. Conclusion
	Disclosure statement
	Notes on contributor
	References



